Notes from Rudolf Steiner’s Lectures to staff at the Stuttgart Waldorf School, June 12 – 19, 1921.  
The school had been established for 2 years and were preparing to commence a Year 10.  

This précis was compiled by Kim Billington for adults interested in the education of adolescents 

and the pedagogical approach in a Steiner High  School.
Education For Adolescents
LECTURE ONE:

Our teaching must live and the children must make it their own, so that it continues into their adult lives.  As memory takes place in the sphere of feelings, we need to put feeling into our words, teach with warmth, stimulate feelings so that an inner connection is made with the subject.  Joys, pains, tensions and relaxations are vehicles for enduring qualities of the ideas and mental images that we recall at a later stage.  Create expectancy, “Tomorrow we shall do this……..”
Lessons contain two interacting parts: we engender activity (writing, moving etc) and contemplation (think about things). When children simply sit and listen, they are in a waking sleep. Lessons of activity, such as singing, create inwardly what will help a child to think and listen later.  And the reverse: when the imagination is stirred, pepsin is distributed throughout the body, and later the children will sing enthusiastically. 
Teachers need to observe and have a lively interest in the nature of the human being. Each teacher must feel free to do what he or she thinks best.  Teachers must work together as the school is an organic unit.
Lessons need a dash of humour, and they need widening in their subject matter, we must be ready to relate aspects of lessons to other things in life.  Especially to connect subject content to the human being.  Subjects can also be interwoven: for example, Warmth in physics can be related to fever, so children feel related to everything in the world.  This way feelings are engendered. Facts learnt by rote will be later forgotten, children cannot identify with them. Abstract lesson presentation must be avoided.
LECTURE TWO:

Logic is not all ‘head’ function. The head is concerned with forming mental images, of ideas. It is a reflective apparatus.  Our judgements have our feelings’ participation in them.
History, geography and geology combine as we read how Goethe spoke of granite as the primal father, the age-old, holy granite. 
When teachers spend long hours grappling with the subject, and how best to bring it to each group, this actually has a greater effect on the children.

LECTURE THREE:

After singing , on the next day the children can listen to music (rather than making music). This can be healing and promote health.

After an experiment the teacher can recapitulate/review mentally the various stages (of how it was prepared etc) without the presence of the apparatus.  Only on the next day, the  lesson can be reflected on in a contemplative way.  We must not simply begin the next day with new content or a new experiment without first deepening the cognitive processes from the previous experience.
In history, facts are given together with the characterization of people and events, then on the following day, after reflection, judgements of the people and events can be made.  It is during the night that an important stage in the learning process occurs.  Ordinary timetables do not allow for such realities.  Simply mediating facts is not enough, the content of our lessons continues into sleep. Humans are active during sleep.
History concentrating too much on recent local history at the expense of events in the distant past will cultivate a wrong patriotism and engender obstinacy and moodiness.  Geography will help cultivate an interest in the whole world and help children take their place next to other human beings, to be considerate.  
LECTURE FOUR:

We must never bore the children.  Migrainelike conditions are the result of a one-sided stuffing of material that must be learned without pleasure.  Diabetes in later life results from boring material.  The content must be interesting.  Genuine interest creates a delicate feeling of pleasure that must always be present.
After a singing, gym or eurythmy lesson, there needs to be a short period of calm to consolidate the richness of the benefits, so it is not dissipated.

Children must be taught to listen to themselves speak.  Also, they must not be asked to learn anything by heart until they awake to the content, and have a deep feeling for all the details contained in the words.  We need to create the right mood  also.
LECTURE FIVE:

After puberty friendships are more intimate and show the beginnings of a more conscious development of the forces of love, of the forces needed for relating and caring for another being.

Loutish behaviour can contradict their previous character, especially in boys where the ego is more concealed and not as effective.  We sometimes do not recognize the teenagers – they are so different from what they used to be.  Their developmental need to discover a relation between the objective and the subjective expresses itself in denial of what the adolescent has so far developed.  Girls are more at ease, whereas boys withdraw and hide their thoughts and feelings.  This requires our empathy, and concern when this does not occur. Girls confront the world freely, unashamedly and more self-assured.  They walk holding their heads more freely. Such showing off can lead to extremes of vanity and self adornment in jewelry. 
We must see to it, that in our primary school lessons, the children experience the beautiful, artistic and aesthetic conception of the world; and their ideas should be permeated by a religious/moral feeling.  Then, in their 13th, 14th and 15th year they will not become overly sensual or erotic.  This is especially related to the development of a sublime feeling for the beauty in colours, nature, in sunrise, sunsets, flowers, thunderstorms … such feelings for the beautiful will help develop the right, healthy relation to his or her body, and will not be tormented by it, as happens in eroticism. 
Teachers need to respect the teenagers’ developing inner life, which can be called an inward reposing feeling of shame, and without words we can walk among a group of adolescents with a feeling that there is something they wish to conceal, to preserve – like an unopened flower – then the unspoken effect will have a tremendous educational effect. 

The boys are reluctant to show the world what they actually are, and pretend to be different through copying others.  They need us to notice what they are up to, yet to not take it all too seriously.  Getting into a rage will lose their respect. Girls need us to gracefully pay attention, but to then turn away and allow them to exhaust themselves, especially the saucy, impertinent ones.
“Everyone must choose his own hero, whom he has to follow on his way to Mt Olympus.”  This famous saying reminds us that boys especially need a fine ideal, a mythic or imaginative picturesque personality.  They need us to point to their future and introduce the idea of purpose and aims in life.  Girls need to know about the lives and deeds of heroes and heroines.

It is important that children now learn to see and understand the technological objects around them: the workings of cars, planes, gadgets.  They must also learn skills of a practical nature such as first aid, spinning, weaving, surveying.

LECTURE SIX:

The questions of how to help children to adapt to the demands of the social and technological life so that their work can be meaningful and valuable for society can leave us feeling helpless.  Too often debates about social conditions are suddenly dropped because a season of ball games has begun.  The press facilitate such overshadowing of most important social matters through overemphasizing sport.  Today untruths are everywhere, and we need to discover them. 
People are the sum total of their conditioning, and this means we must look deeply into ourselves and explore in what way we are puppets. Humankind needs to explore its conscience.  Thoughts and words have become hollow, and the older generation have nothing to give the young.  The young develop a fear of the life ahead of them.
Our present society holds a worldview which considers reality to be made up of one hundred or so chemical elements, and that everything that exists comes about through the synthesis and analysis of these elements. 

Our inner life cannot relate to this materialistic perspective.  This inhuman world conception developed only in the last third of the 19th century.  Such knowledge may be applicable to the decaying corpse, after death, but it does not help us understand the life processes.  For this, the inner qualities of warm/dry/cold/damp (known to the Greeks), must be grasped, and not by a microscope, but by thinking. (see example about plant growth in lecture 7)
LECTURE SEVEN:

People in the 21 – 28 year period of life interact with others from this period as equals, whereas a youth of 14, 15 or 16 can be well understood by, and thus look up to a person aged between 28 and 35. 

At present there is a certain mode of thinking which is based on studying life according to their mineral properties. For example, plant growth is taught as the interaction of chlorophyll with outer entities almost as though taking place in a test tube.  It is not felt by teenagers as a living experience.  The Greeks, however said cold/dry earth qualities work from below upwards, then growth of leaves and beautiful flowers are the effects of water and air permeated by fire.  Such picturing enables a person to relate to growing, thriving, blossoming and everchanging in a way that the combining of hydrogen, oxygen and so on can never do. 
(Kim: Dr Emoto’s current research into the properties of water are of interest here.)
Real education must be absorbed into our mental images in the same way nourishment is absorbed by the processes active in our blood and nerves.  Education needs living images.
LECTURE EIGHT:

Even in their obnoxious teenage behaviour, we see an inclination towards a supersensible, ideal life - a higher idea of purpose:  Life must have a meaning!

Up to the 7th year, when the change of teeth occurs, children are essentially imitators.  They copy the good and the bad, the true and  the false.  Then, during the time of the change of teeth, children begin to feel the need for an authority, the need to be told what to do.  At puberty, they feel they can now make judgements themselves supported by authorities of their own choosing.
In the imitation of the young child is the habit from before birth, when a soul accepts everything from its spiritual environment as a matter of course.  In the spiritual world, there is a sense for the true.  By school age, imitation must be replaced by a sense of beauty, where the teacher’s image of the good and beautiful is accepted with joy by the child.  Through employing the whole of the human being, in movement, feeling and thinking, children can be brought to write and draw, speak and move beautifully. 

Around the age of 8, 9 or 10yrs, children begin to relate quite differently to the environment.  What they previously saw around them now penetrates more deeply, and produces lasting impressions, and can influence his or her character in a certain way.  They can be quite astonished at what they see, for they are aware of their ego and see themselves placed in the world.  The sense of beauty can be infused deeply, and children can stand in awe.  Sadly, current teaching practices can inhibit children connecting to life as the culture contains nothing meaningful about life.  The hidden, mysterious beauty that is present everywhere, and the real connection to life  has been lost.  The connection of human beings to nature dies away. (Kim: TV and computers are examples of how we isolate humans from nature.) 

If we make their sense of beauty more conscious, with artistic activities and imaginative teaching, we prepare the children for the time at and after puberty in such a way that they learn to love correctly, they develop love in the right way.  Love is not limited to sex.  Love is something that extends to everything, it is the impetus for action. We ought to do what we love to do.  Duty is to merge with love; and we should like what we are dutybound to do. 
The sense of truth they brought with them, the sense of beauty we have to develop through their desire for an authority.  The sense for the good can then be correctly developed after puberty, when the child becomes emancipated from the teacher.  This sense is incorporated into their inclination toward ideals and the good they are to develop and bring to expression in their lives. 
We must feel ourselves as a part of the whole universe, wherein evolution of humankind is playing a major role. 

Kim:  I suggest readers consider the extent of their own expectations, and the often overlooked value of striving towards a goal.   This final quote is from a lecture by Rudolf Steiner in Arnhem, 18th July 1924:

“In the evolution of the world, those who understand the great secrets of existence,

know that it is only possible to achieve this or that particular aim to a limited extent.”
